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Some Comments on Digital Technology

* |nstructional technology brings with it both
promises and perils

* On the one hand, things can now be done that
were impossible before

* Video and satellite reception allow us to
provide learners with almost unlimited access
to Chinese culture

* Technology can enable both learners and
teachers to make more efficient use of time by
moving out of the classroom rote activities
such as drill that learners can do on their own
using technology, freeing up valuable in-class
time for more creative practice and correction




e Learners can learn where and (in case of
asynchronous online instruction) when
they wish and have the freedom to learn
at their own pace

e Learners around the world who for
economic or geographic reasons were not
able to take classes before are now able to

* With the present generation of students,
use of technology can also increase
motivation and stimulate interest in
learning (the “coolness factor”)



* On the other hand, the new educational technology
also brings with it potential problems

* In the online environment, students easily become
distracted

* Therefore, it’s very important to engage them fully,
so they focus their attention on the learning at hand

* To this end, frequent breaks can be beneficial

e Other adjustments from in-person instruction may be
necessary (e.g., choral repetition doesn’t work so well
as individual repetition, address questions to individual
students rather than to the whole class — first ask
qguestion then call out student’s name, have students
stand away from screen when performing basic dialogs
so it’'s more natural and so they don’t cheat, etc.)



* Some high school students when they didn’t know

the answer to a question pretended their computer

had problems! H—LbE5 65 T4 A = [0 & ZETRY [
W BRI E TR |

* Online classes can increase the pressure on students

and cause “screen fatigue” AR o] GEPENEL A=A BR 17
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* To reduce screen fatigue, in addition to frequent

breaks, consider changing some classes from
synchronous to asynchronous mode, so students can

work on at their convenience & | i/ RS 25 0] DA
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* Unless human nature changes, learning and using
Ianguage basically involves social behavior F3E AN IX
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e Language involves human emotions and complex
interpersonal relationships, which are difficult to create
or simulate online FEZ Z= B FIEVIF A B 7 [E]IHY
% > M REAL R AR &)

* The past 2 years, many students all over the world
have taken mainly online classes, with the result that
many have become lonely and depressed & #T AT
EMFREFLEA LR > SRERREE 517 &
EIE 0 OEE

e Students very much need to learn collaboratively

with their classmates on campus and encourage each
other 224 JEH T AL E AR AIHY [E 82 —HEEEH
M A SFY > BAHE0E

* No technology can reproduce the relationship
between student and teacher or the relationships
among classmates {Ao] 7 A A B B 2L Fl B AR 4
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 Computers, software, and the Internet can all play
important roles in our instruction, but they are only
tools and do not by themselves constitute a curriculum
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e According to an old Chinese saying, ‘If craftsmen
want to do a good job, they must first sharpen their

tools! T =7 -

e We need to know when and
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how to use what kind of
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e Computers are only one of many tools for foreign

language instruction &R TR IEE
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* Online instruction can greatly enrich traditional

in-person instruction 4 2L
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* If used appropriately, it can increase the
efficiency of instruction (and possibly save some

money) R 5 L gE 1R
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* Computers can assist and augment instructors

but cannot replace them & A Iy 1] DLE B AT
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e Online instruction should not and cannot
completely replace in-person instruction 4% = '/ 2L
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* |deally, it would only supplement in-person

instruction ‘& X B4 78 [H
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Should We Require Students to
Handwrite Characters from Memory?

* Inrecent years more and more US programs a allow

students to do all character writing digitally 55 Ty AT EF 2635
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* But based on my experience, if students can handwrite
characters, they’re much more likely to keep the

constituent parts of characters stralght {EI?FE}}@:{[X/\EQ%«
by - BAEGTREETHINEHE ~ w55 - BTl
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* Knowing how to handwrite characters is qsgeful in
distinguishing look-alike characters & 2 =5 A
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* Requiring learners to handwrite characters at the
beginning stage is not only for the sake of vyr[tmg but
even more for the sake of reading 224 F 5 I=F A H
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Coordinating In-Class Learning With
Out-of-Class Learning

Language learning includes different learning activities,
some in class with instructor, others learners do on own

Many activities don’t require an instructor but can be
undertaken by learners working out of class with print,
audio, video, software, and online lessons

Learning activities for speaking/listening include
studying grammar/culture notes; drilling with audio,
video, software; engaging in communicative activities

Learning activities for reading/writing include studying
structure of characters, writing characters, prereading
texts (orally/silently), questions/discussion of texts

Curriculum designers and instructors should consider
for which learning activities learners need an in-class
or online instructor and which ones learners can do on
their own outside of class



Two Key Points About Technology

® ZHMAFRXERTEE, EHRXMERE
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Instructional technology can be very valuable, but we must
always keep our pedagogical goals foremost in mind and
realize that technology is only the medium. It should be the
pedagogical goals that drive the technology, not the other
way around.
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We must first decide our pedagogical goals and the

instructional content; after those goals have been set, we
can consider how technology may facilitate attaining them.




Transformative Aspects of Teacher
Education for New Chinese Instructors
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e To prepare to teach English-speaking learners, most
new instructors of Chinese must transform their
thought and behavior as regards language and culture,
language learning, and language teaching

 New instructors of Chinese have inevitably been
influenced by their learning of their native language,
English, and other foreign languages, as well as by the
education they received in their native countries

e Since the process by which they learned listening,
speaking, reading, and writing in Chinese was very
different from the process by which their English-
speaking students will be learning Chinese, instructors
often need to adjust their views of language learning
and language instruction




Some Examples of

[ssues Typically Requiring
Transformative Learning

for New Teachers of Chinese
Teaching in the U.S.



U.S. Educational System & Classroom Culture
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 The U.S. educational system and American classroom
culture differ greatly from those in Taiwan or China
 New teachers from East Asia must learn about the
relationship at American educational institutions
among the classroom instructor, department head,
dean, and school president

* Who should be contacted? When? About which
kinds of issues?

* There are also classroom management issues with
which new instructors need to become familiar

* For example, how should students who misbehave or
are chronically absent or late be handled?
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* Another important question is that of student-
teacher boundaries

* |s it acceptable for students to address instructors by
their first name? Or for instructors to attend parties
with their students? What if alcohol is present?

* In America, certain questions to students, if asked in
a public setting, would ordinarily be inappropriate, for
example, asking if students are on financial aid or how
much their family earns or personal questions regarding
politics, religion, and sexual orientation

* There are numerous other aspects of American
classroom culture which may be surprising to new
instructors from Asia

* For example, in many American classrooms students
may get up and leave the classroom to go to the
bathroom without asking for prior permission from the
Instructor



The Role of the Teacher
FUHT %30 T 1) A 12

* |In East Asia, education has for thousands of years
been a very teacher-centered process

 However, effective foreign language programs need
to be learner centered and learning centered

* Instead of serving as a disseminator of knowledge,
an effective language teacher serves as designer of the
curriculum and manager or facilitator of instruction.

* Instead of lecturing or asking students questions, it is
usually more effective for the teacher to set up
situations where students must interact with each
other in the target language to accomplish given tasks,
with the instructor critiquing and mentoring as needed




The “ACT”/“FACT” Distinction

* For the majority of adult language learners, the
most effective way to learn a language includes:
(1) large amounts of language practice and use
(=ACT); and (2) smaller amounts of analysis and
explanation about pronunciation, grammar,
society, and culture (=FACT)

* ACT = communicative practice Ianguage

performance, & language use 5& 5 HJ 4% & A4

 ACT is all in the target language (Chinese), never
in the learners’ native language (English), so
English is never used in ACT class



FACT = explaining how to use a language fir fo
gl fsi H —fEiEE 5
FACT includes explanation about grammar,

pronunciation, society, culture, language
learning strategies, etc.

At the beginning level, FACT must of necessity
be conducted in English, though many
examples should be provided in Chinese

An effective lesson plan for a 50-minute class
might be: first 35 or 40 minutes of class is ACT,
with the last 10-15 minutes being FACT

At the intermediate and advanced levels, FACT
can increasingly be done in Chinese
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The “Flipped Classroom” &J|iE =8t

e Students PREPARE everything BEFORE CLASS, so class can
be used for ACT activities (practice in actually using
Chinese, not just talking about Chinese)

e Instructor never (or only rarely) presents new
information or explanation in class

* FACT content (information about pronunciation,
grammar, vocabulary, society, culture) should be in the
textbook, on a hand-out, or online

e Give students a daily schedule with detailed instructions
on what and how to prepare for each class and what will
be done in class each day

 Most students can read, study, and understand FACT-
type content by themselves, but they cannot do ACT-type
activities by themselves

* Inclass, the instructor must be careful not to go b;i/ond
what students have prepared (ZZHlAR] Uf&i_:ﬁ - UE
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The Pr/macy of Spoken Language

* Speech is primary sEE LHEEAE T

e Children learn to speak before they learn to read

e Historically, most people could speak but couldn’t
read

* New instructors from Taiwan or China typically
remember learning reading and writing in school but
tend to forget that when they began school they could
already speak and understand

* Moreover, in East Asian society, the written language
(think of Chinese calligraphy!) is accorded great respect
* Thus, it sometimes seems strange to some new
teachers that in basic-level Chinese classrooms in
America, training in speaking should receive priority
and be seen as the foundation for reading and writing




* |t's much harder for American learners to
progress in written Chinese than in spoken Chinese
* The characters are hard to learn and remember
* The division between the registers or styles of
spoken and written Chinese is particularly large

* Moreover, the written skills are less useful for
most learners

* All this has implications for the point in the
curriculum where Chinese characters are
introduced as well as the manner in which reading
and writing should be taught

* Why allow the slow rate at which learners learn
characters to slow down the much faster rate at
which they can learn spoken Chinese?




e At the basi

c level, oral and written skills are best

taught from separate but related materials
e Because the oral skills are for most students more

immediately

useful than the written skills, priority

should be devoted to speaking and listening
* The learning of written skills proceeds more

efficiently if

earners study for reading and writing

only words they have previously learned for

speaking anc

comprehension

* In this approach, learners already know the

pronunciatio

n, meaning, and usage of a word and

need only learn its written representation, which

substantially

lightens the learning load



Transcription 12

e Since Chinese characters are difficult to write and
don’t indicate pronunciation clearly, use a transcription
system like Hanyu Pinyin or J¥ & & 3%

* Transcription does not equal pronunciation!

* Transcription is nothing more than written symbols
designed to remind one, in a rough-and-ready manner,
of sounds that should already be stored in the brain

* Pronunciation can be learned only from native
speakers or audio recordings, not from writing

* Learners should be introduced to the sounds of a
language before they encounter transcription

* Learners should spend much time outside of class
listening to and repeating after audio files (not looking
at Hanyu Pinyin and picking up incorrect
pronunciations)
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Writing System =5 2%

* The Chinese writing system is a mixed system consisting
of simplified, traditional, and alternate characters as well as
Arabic numerals, uppercase and lowercase letters of Roman
alphabet, mathematical and other special symbols,
punctuation, and transcription such as Pinyin or Zhuyin

* There are different handwritten and printed versions of
many characters, in an assortment of different font styles
and sizes, with the option of vertical or horizontal format

* Learners need practice in reading texts that are
representative of as much of this variation as possible

* Chinese characters should normally be taught in context
 When selecting characters to be learned, frequency of
occurrence should be taken into consideration

 Some characters should be taught for both production
and recognition and others taught for recognition only

||I|




Culture X1,

o FE=HMINAEE TN Language is part of
culture, language and culture are inseparable

o MR Hector Hammerly (Synthesis in Second
Language Teaching, 1982), H = Ak

1. Behavorial Culture 47745 AL

2. Informational Culture &=\ 34k
3. Achievement Culture JiL AL,



Behavorial Culture 172 XA,
FHEAAT RSO Pa E B, AehE

Knowing what to say and when
Use of 7 vs. &%
AR GG Polite talk: “FCET, HEH”

FEah N E 2514 Bring a present when calling
on someone

l’@@?ﬁﬂﬁﬁi Take off shoes when entering
someone’s home

FERAEE . ARZH g 22 Don’t wear
a cap or eat in class, etc.




Informational Culture & i\ AL,

» M Geography of Taiwan, China, US, world
(a map can be a wonderful teaching tool)

o BUFHIAH %, Structure of Taiwanese, Chinese,
US governments

o
N,

H 4T ET H Traditional Chinese and
Taiwanese festivals as well as US holidays




Achievement Culture i AL,

— A

JFE 52 History
V& Literature

P78, phi

772 Philosophy
= 4% Music

FE P Dance

AT Art




A Basic Principle — [ 2 4 [ HI]
e xh

o [EFEZEZZ 3 I FFESE Use only the target
language (Chinese) in the language classroom

o YISREE HYEERE KL AR 2 Al N BE FH 32 5E
ﬂi B RE NS ﬁﬁﬁ?‘fﬁésn
z_%l% TV AENZS If learners’ Chinese level is

too low for the teacher to teach culture in

Chinese, then wait on presenting that aspect of
culture (but it could be taught in English in history
or geography class or through extracurricular
activities)

| |+I+




When teach which kind of culture?

/flj [:Fjl ,\\DEK$E314/ !
* TEFIERPEES: o] DU iR aE 1 M aH IR T Ry oAb

At beginning level, mtroduce behaV|oraI culture
through dialogs

1 AR FE ES A DU a8 B SR AT R B AR SO T4 &
=71 At intermediate level, introduce
informational culture throug1 dialogs and simple
readings

B4R T m/K A bankE ~ 5Em R Fon
Don’t begin to read and discuss literature until
advanced level




Lifelong Language Learning
EI/J,Fj,;l:l
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* The concept of lifelong language learning, in a
succession of different learning environments not
limited to classroom, is novel for many new instructors
 Example: learner begins in high school, continues at
university, then a study abroad program in Taiwan, then
graduate school, and finally use and continue learning
Chinese on their own in Asia or the U.S.

* Along-term outlook is necessary if learners are truly
to attain professional levels of proficiency

* A successful language course should emphasize
teaching learners how to learn

 We should help learners develop into self-reliant,
lifelong language learners who assume responsibility
for their own learning



Some Examples
of Different Ways to

Implement

the Needed Transformations



Implementing the Needed Transformations

VTS5

* Training programs for new teachers should transform
teachers so teachers can transform students 2 1 BE%0

IWERMNBERMAEZRRNEECD

* According to Jack Mezirow (Transformative
Dimensions of Adult Learning, 1991) “disorienting
dilemmas” (1£ A XXM F 1) are needed to “shake
learners’ belief systems” and cause them to transform
their thought and behavior

* The next few slides will present examples of learning
activities that can serve as “disorienting dilemmas” for
new teachers of Chinese as a Second or Foreign
Language




Readings, Lectures, and Discussions
3 G AR H R

* In teacher training as in language training, both
education (understanding the facts) and training
(practice teaching) play important roles

e Dissemination and careful study of information
about the key issues listed earlier is one useful
way to facilitate transformations in new
instructors’ ways of thinking and behaving

* There should be readings, lectures, and class

discussions about the topics above to ensure that
new instructors acquire the needed knowledge




The New Instructors’ Own Language
and Culture Learning Experiences

B RS HD B SR DLRE A 32 B AL
1) 2%

* Discussion of the successes and failures of the new
instructors’ own language learning is another useful
way to promote transformative thought and action
 New instructors should discuss “disorienting
dilemmas” experienced during their own study, work,
and daily life in the U.S. and other countries

* What went right? What went wrong? Why?

/l'LlP




Class Observation 55

e According to a well-known Chinese proverb, H &4
un— K. “Seeing is believing”

* New instructors should observe language classes in
Chinese and other languages taught by master teachers
e After the class observations, there should be
discussion of what has been observed both with and
without the master teacher present

* Even better than observing a class is taking a course
in an unfamiliar language taught by a master teacher

* This has value on multiple levels including observing
effective learning and teaching in action; understanding
the challenges and pressures language learners face;
and, of course, encountering yet another “disorienting
dilemma”



Demonstration Teaching 7~ 50 25

* As Confucius is quoted in the Analects, 2 M &
7+ ANINEETF ? “To learn something and at the
appropriate time to put it into practice, is this not a
pleasure?”

* One of the best ways to learn is by doing

* A good teacher training program should provide
trainees with ample opportunities for practice
teaching and demonstration teaching

 Some demonstration classes can be
videorecorded for the new instructors and/or their
teacher trainers to view and critique later




* Watching a video of one’s own teaching can by itself
be a most “disorienting dilemmma”!

 The demonstration teaching should also be observed
by a master teacher, who can critique and discuss it
with the pre-service instructors afterwards

e Before that critique, the pre-service teachers should
themselves critique and reflect on their own teaching
* When scheduling the demonstration teaching, it’s
best to begin with short segments consisting of one or
two specific learning activities

* Over several weeks one can gradually build up to a
whole class hour



Do
Conclusions % it
 As we’ve seen, there are numerous issues about which new
instructors need to transform their thought and behavior
* Through the learning activities and “disorienting dilemmas”
described earlier, most new teachers are able successfully to
change their outlook and adjust their teaching
* Even after participating in these activities, it may prove hard
for a few new teachers to transform their thinking and behavior
* Some instructors reject unfamiliar ways of teaching while
others may “go through the motions” without really believing in
the underlying principles or value of what they’re doing
 However, the majority of new instructors, if given the
appropriate training and allowed sufficient time to reflect on and
discuss their training experiences, are able to effect
transformations in own their thinking and behavior so that
they’re able, in turn, to transform their students
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